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1 Executive Summary 

Djarragun College is committed to providing a safe, respectful and disciplined learning environment for 

students and staff, where students have opportunities to engage in quality learning experiencing and 

acquire values supportive of their lifelong learning. It is a College where students are actively engaged 

in the curriculum and are provided with interesting ways to learn and where they feel cared for by the 

College staff and develop a strong sense of belonging to the College.  

The College is committed to an ecological model of support to students, appreciating the complexity of 

maturation and development of identity for everyone within the College community. The College 

accepts that behaviours are learned, and so for students with behaviours that fall short of the Djarragun 

Way, the College is committed to helping the students learn more productive and responsible 

behaviours for their future.  

The College leadership views student behaviour in educational terms and have educational strategies 

to manage student behaviour with dignity and respect in ways which promote a positive learning 

outcome. Therefore, the College believes successful behaviour management in meeting students’ 

needs rather than reacting when they show inappropriate behaviours. This belief relies on the 

commitment of staff to promote and support appropriate behaviour and to assist students to modify 

inappropriate behaviour. Therefore, the emphasis is on repairing and rebuilding relationships and 

reflection of past behaviours rather than punishment.  

The Responsible Behaviour Plan is designed to facilitate high standards of behaviour so that the 

teaching and learning at the College can be effective and students participate positively within the 

College community. The College understands and accepts that mistakes are part of learning and that 

learning from failure can lead to strengths through goal setting, challenging oneself and persistence.  

The College is committed to providing a learning environment that promotes student engagement by 

explicitly teaching pro-social behaviours and adopts a nurturing framework of responding to 

inappropriate or anti-social behaviours.  

Dr Michael Barton 

College Principal 



 

 
Responsible Behaviour Plan  Page 6 of 38 
 ©2020 Djarragun College 
14 September 2020   www.djarragun.qld.edu.au  

 

 

2 Context and Purpose  

2.1 Vision, Mission and Values  
Vision 

To be the school of choice for student, parents and communities in the Cape York and the Torres Strait 
Island 

Our Mission 

To develop proud, strong, educated Indigenous men and women, who walk confidently in two worlds, 
to be leaders, and to be role models for their families and communities.  

Our Values 

High Expectations and No Excuses 

Rise the bar on learning and aim for mastery 

Learning Time is Precious 

There are no shortcuts to success 

Personal Responsibility 

Each person is accountable for their actions 

Respect others and Assign Yourself 

Self-discipline and commitment will ensure achievement 

Creating Pathways for Every Student 

No student left behind, no student held back 

 

2.2 Whole College Approach 
Djarragun College provides every student with the educational support the student needs to learn and 

maintain positive behaviour. The whole College approach will: 

• Make the best interests of the student a primary consideration; 

• Consider the safety and wellbeing of all students, College staff and all other members of the 

College community; 

• Maintain a positive College approach that is based on evidence to ensure the good order of the 

College 
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• Incorporate personalised adjustments based on student need; 

• Maintain cohesion of behaviour and wellbeing supports for students across learning 

environment contexts and teachers; 

• Build consistency in behaviour support in and out of the College, through liaison with parents, 

boarding, community members and Elders; 

• Support students in ways that are culturally, developmentally and psychologically appropriate; 

• Support the growth of self-regulation and peer-regulation and reduce the need for adult 

intervention; 

• Utilise the least restrictive alternatives that will prevent or de-escalate student behaviour or 

emotional states that risk harm to self or others; 

• Consider agreed behaviour interventions or strategies provided by internal support staff, 

external practitioners or agencies; 

• Respond to the assessment of College behaviour data and; 

• Comply with the legislative and regulatory guidelines of QLD Independent schools. 

The College accepts that all members of staff have a responsibility for setting a positive role model for 

students and for taking an active interest in supporting each other in responding to inappropriate 

behaviours. A whole College responds requires all members of the College staff to be committed to 

proactively responding to student behaviour of modelling and fostering appropriate behaviour.  

Teachers and instructional staff have primary responsibility for student behaviour within their 

classrooms and within their duty areas when on playground duty. Their role is to develop and nurture 

positive relationships with students, respond to inappropriate behaviours by issuing consequences at 

their levels and then referring students with more complex or repeated behaviours to the Student 

Services Team.  

The College has a dedicated Student Services Team who are primarily responsible for supporting 

teaching and instructional staff with inappropriate student behaviours that manifest across multiple 

classrooms contexts or are of extreme or critical intensity.  
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2.3 Whole School Behaviour Management Responsibilities  
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Participating in the development, implementation and review 
of the College’s Responsible Behaviour Plan ü ü ü ü ü 

Encouraging those students who are working well and 
reinforcing positive behaviour 

ü ü ü ü ü 

Establishing good student relationships and a positive 
classroom atmosphere 

ü ü    

Setting an example for students by their own behaviour 
(modelling) ü ü ü ü ü 

Ensuring that the curriculum content reflects the needs of 
the student. ü ü    

Creating a learning environment that is creative and 
interesting 

ü ü    

Securing and maintaining student engagement in in-class 
educational tasks 

ü ü    

Establishing the College behaviour standards ü ü ü ü ü 

Establishing and teaching classroom rules consistent with the 
College’s behaviour standards ü ü    

Seeking appropriate professional development as part of 
performance management 

ü ü ü ü ü 

Ensuring that a College Responsible Behaviour Plan is 
established and reviewed regularly   ü  ü 

Expanding student management practices through self-
reflection ü ü ü ü ü 
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  Using the hierarchy of consequences that are familiar to 
Student Services ü ü ü   

Consistently enforcing and reinforcing College expectations ü ü ü ü ü 

Supporting staff and students in the implementation and 
operation of the College’s Responsible Behaviour Plan 

ü ü ü ü ü 

Case Management of Individual Students with Complex 
Behaviours   ü ü ü 

Providing Positive feedback to parents ü ü ü ü ü 
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Encouraging and involving parents in the educational process ü ü ü ü ü 

Communicating positive and negative behaviours to parents 
that occur in the classroom 

ü ü    

Completing Sentral incidents and adding student statements. ü ü ü ü  

Providing details in Sentral of follow up to incidents at 
classroom level ü ü    

Providing details in Sentral of follow up to incidents above 
classroom level  ü ü  ü 

Su
pp
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Providing support to staff during an emergency   ü ü ü ü 

Providing debrief to staff after an emergency  ü ü ü ü 

Providing feedback to improve practice  ü ü ü ü ü 

Accepting feedback to improve practice  ü ü ü ü ü 
 

2.4 Partnering with Parents and Families  
Teachers are encouraged and required to contact parents regularly for students in their classes. The 

power of the parent and teacher relationship is fundamental to productive relationships in education.   

It is appreciated that this can be very time consuming, but experience shows that parents and teachers 

find it valuable. Parents and guardians are a great source of support, especially when students are not 



 

 
Responsible Behaviour Plan  Page 10 of 38 
 ©2020 Djarragun College 
14 September 2020   www.djarragun.qld.edu.au  

 

 

achieving or engaging to the expected level. This responsible adult has a right and need to be informed 

about their child’s achievements and problems; they also have a duty to support the student and 

teacher so that the desired educational outcomes can be attained.  

Staff will contact parents and guardians informing them of both positive and negative behaviours. This 

contact can be by; telephone call, notes, emails, postcards, SMS, face to face interviews, formal letter 

home and centrally co-ordinated reports.  

Staff are expected to record wellbeing care notes and incidents on Sentral, the electronic student 

management system at the College. These notes are legal documents that are completed professionally 

and can be requested by authorities. Teachers who refer a student for poor behaviour, must contact 

the student’s parents/carers (noting the time of this contact). 

 

2.5 Levels of Intervention  
The College implements a three-tiered approach to understanding the behaviour and the strategies 

and supports required to proactively responds to behaviour. Furthermore, the College recognises that 

some students present more challenging and complex behaviours which require higher levels of 

intervention than other students. Hence, the College’s decision to adopt a framework with three tiers.  
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2.6 Essential Skills for Classroom Management (ESCM) 
These skills are the core of your management plan and how you conduct yourself in the classroom. It 

is essential that these skills are used and practiced. 

ESSENTIAL SKILL DESCRIPTION 

1. Establishing expectations Setting rules and boundaries 

2. Giving instructions Giving clear short instructions 

3. Waiting and scanning Waiting 5-10 seconds after giving an instruction 

4. Cueing with parallel 
acknowledgment 

Praising a student to prompt others 

5. Body language encouraging Smiling, nodding, gesturing and moving near 

6. Descriptive encouraging Praise by describing on task behaviour 

7. Selective attending Not obviously reacting to certain behaviours 

8. Redirecting to the learning Prompting on task behaviour 

9. Giving a choice Describing the student’s options and likely 
consequences of their behaviour 

10. Following through Following up using a planned course of action 
 
 

ESCM also gives pointers around the importance of, and how to: 

• Debrief and defuse 

• How to gain attention 

• Questions for re-entry after time out 

• And things to avoid. 

Teachers can avoid behaviour issues arising if they: 

• Get to know students in their classes 

• Have a set of rules displayed 

• Teach and model to students the behaviour they require from them 

• Use praise and encouragement of positive behaviour and engagement off task 
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• Organise the classroom environment 

• Present well structured, interesting lessons 

• Use the Essential skill for classroom management  

• Please refer to your flip book for more detail. 

2.7 The Balance Model 
These skills are the core of your management plan and how you conduct yourself in the classroom. It is 

essential that these skills are used and practiced. 

The ESCM are the core skills teachers and instructional staff should employ within their classrooms and 

are the agreed and expected professional standards set by the College. The premise to ESCMs is based 

on the work of Christine Richmond. Central to the ESCMs is the Balance Model. 

The Balance Model is made up of three sets of information: 

1. The strategies teachers use to teach their expectations to students. 

2. How teachers acknowledge students when they are behaving appropriately. 

3. How teachers correct students when they behave inappropriately.  

The ESCM are directly related to setting expectations, acknowledging appropriate behaviour and 

correct inappropriate behaviour.  

When a teacher is said to be ‘in balance’ in the classroom, they have: 

1. Clearly articulated their expectations to students 

2. Established an evenness (balance) in their use of verbal and non-verbal language to 

acknowledge appropriate behaviour and correct inappropriate behaviour.  

This is represented by the ‘Balance Model of Behaviour Management’.  
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Balance Model for Behaviour Management 

There are also three situations in which a teacher’s approach to behaviour management would be 

described as being an ‘imbalance’ and if sustained, will manifest as problems with behaviour 

management.  

The three imbalances in behaviour management are the result of: 

1. Unclear expectations; represented diagrammatically by the triangle of dotted lines. 

2. Too much acknowledgement (A) 

3. Too much correction (C) 

 

Three Types of Imbalances 

In Imbalance 1 the teacher provides unclear expectations and there is a balance between 

acknowledgment and correction. This is problematic because students will be unsure about the limits 

and boundaries of the classroom and what tasks they need to be doing.  
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In Imbalance 2 the teacher provides clear expectations but uses too much acknowledgement. This is 

problematic because students are not being corrected appropriately. This situation often arises when 

a teacher tries to be liked by students at the expense of class order and attention to on-task behaviour. 

It is also evidence when the teacher lacks assertiveness.   

In Imbalance 3 the teacher is using too much correction. Students become resentful and continue to 

act inappropriately due to a lack of acknowledgement and encouragement. In this imbalance a teacher 

may not intend to be negative but has developed the habit of only attending to inappropriate 

behaviour. In most cases where a whole class behaves inappropriately, this is the evident imbalance.  

To help with developing the balance model within the classroom, the ESCM are best utilised as follows: 
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3 Universal Behaviour Support (Tier 1) 

3.1 The Djarragun Way 
The Responsible Behaviour Plan outlines the system for facilitating positive behaviours, preventing 

inappropriate behaviours and responding to unacceptable behaviours. Thorough this plan, a shared 

understanding of the expectations of student behaviour is paramount. It is the role of all staff at 

Djarragun College to assist in creating and maintaining a safe, positive and productive teaching and 

learning environment where all school community members have clear and consistent expectations 

and understanding of their role.  

In 2017 the College Principal led the College staff and students through the development of the 

Djarragun Way. This involved collaboration with key stakeholders to develop a set of guiding principles 

of how staff and student interactions must occur at the College. This has become known as the 

Djarragun Way.  

The whole College is committed to the Djarragun Way.  

• Treat all students, staff and school property with RESPECT. 

• Attend all classes on time and ready to LEARN. 

• Be RESPONSIBLE for your behaviour and accept the consequences of your actions. 

• Wear the Djarragun uniform with pride and DO YOUR BEST. 

• Be SAFE, keep your hands and your feet to yourself. 

• ACCEPT and value individual difference. 

The Djarragun Way is displayed in every classroom and throughout the College. This provides students, 

staff and parents a clear point of reference and expectation at any time. 

3.2 Understanding Universal Supports 
Djarragun College is committed to providing a safe, respectful and disciplined learning environment for 

students and staff, where students have opportunities to engage in quality learning experiences and 

acquire values supportive of their lifelong wellbeing. 
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Djarragun College emphasises the importance of explicitly teaching students the behaviours expected 

of them at the College. This is a form of universal behaviour support - a strategy directed towards all 

students, designed to prevent problem behaviour, and provides a framework for responding to 

unacceptable behaviour. 

Most of the students at Djarragun College have a language background other than English and most of 

the students come from families in the bottom socio-economic quartile. Therefore, many of the 

students face several barriers to education including: 

• Early identification of specific learning needs 

• Deficits in learning 

• Poor health 

• Trauma and depression 

• Family relationship breakdown 

• Family and/or community violence 

• Offending behaviour 

• Financial uncertainty 

• Unsatisfactory housing – unstable/transient lifestyles 

 

While adversity is present at the College by embracing the research and wisdom that reinforces and 

values the role that teachers play in nurturing and maintaining a positive attachment through 

encouraging an enthusiasm for learning, this will lead to students becoming successful. The role 

teachers have in this setting is crucial and filters the implementation of the universal supports to 

students.  

3.3 Teacher and Instructional Staff Responsibilities for Universal 

Supports 
Djarragun College has a spread of support needs. A whole College approach shapes, supports and 

recognises appropriate behaviours for all students. Whole College behaviour support procedures and 

processes apply to all students and staff across all settings. 
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The College acknowledges the significance of: 

• clearly stating expectations through the Colleges vision, mission and values 

• having a set of positively stated expectations through the Djarragun Way 

• embedding the Essential Skills in Classroom Management (ESCM)  

• acknowledging and recognising appropriate and community building behaviours 

• clearly articulating consequences 

• embedding the practices of the Responsible Behaviour Plan 

 

Tier 1 universal supports lead to improved College culture. This is achieved by: 

• embedding the Djarragun Way 

• assemblies – whole school and sub-school – This is where the Djarragun Way is explicitly 

referred to, with certificates available to be given out based on the values of the Djarragun 

Way 

• professional development relevant to the needs of our students 

• student wellbeing framework 

• establishment of support procedures and processes 

• Positive engagement systems (Djarragun Mula) 

Expectations have been defined around: 

• being respectful,  

• being responsible and  

• being safe.  

 
The Djarragun College School Wide Expectations Student Behaviour Matrix and the Djarragun College 

Boarding Behaviour Matrix are included to clarify the expected behaviours across the College.  

Certificates and awards are encouraged, and staff are expected to take an active role in submitted 

certificates to the assembly organiser each week.  



 

 
Responsible Behaviour Plan  Page 18 of 38 
 ©2020 Djarragun College 
14 September 2020   www.djarragun.qld.edu.au  

 

 

Teachers and staff are encouraged to participate in Learning Lounges on a weekly basis. These learning 

opportunities are teacher generated and focus on areas of improvement identified through the College 

improvement agenda. 

A student wellbeing framework is being developed to encourage health and wellbeing amongst our 

student population. At the core this framework will be the importance of culture and cultural identity.  

A Student Services Team to support students and staff, particularly those students experiencing 

difficulties and those from remote communities transitioning into the College. The wellbeing support 

staff in boarding are also involved in assisting boarding students transition to the College.  

Ngak Min Health is a clinic situated on site to encourage students and their families to foster better 

health and to create a bridge of wellbeing for families. 

Djarragun College has two boarding houses – one for boys and one for girls. The success of the boarding 

programme depends on the connection and link to the day school. Djarragun College is one College 

with two areas of care.  

Positive behaviour begins with communicating the standards expected to all students. Each staff 

member is responsible for establishing a culture around being respectful, being responsible and being 

safe that mirrors the culture of the College. Staff members have a duty of care to create and maintain 

a supportive and safe learning environment. (Standard 4 of Australian Professional Standards for 

Teachers) 

Instructional and student facing staff members at Djarragun College are expected to: 

• Have a current classroom behaviour management plan that takes into consideration the 
needs of our student cohort 

• Use the Djarragun Way as the basis to communicate the expectations in and out of the 
classroom  

• Clearly state what rewards and incentives they are to use to encourage positive behaviours  

• Be explicit with students around the consequences for mistakes in their behaviours 

• Follow through on communicating student behaviour in approved College systems.  
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3.4 Staff Self Care Plans and Supports  
The College recognises the importance of all staff taking ownership of their own self-care and in 

ensuring they maintain their own health and wellbeing. A universal support available to all staff at the 

College is the development of a self-care plan. 

A self-care plan can help enhance a person’s health and wellbeing, manage their stress and maintain 

their professionalism as a worker with young people. By learning to identify activities and practices that 

support their own wellbeing as a professional, it will help them sustain their positive self-care in the 

long-term. 

The College is committed to the Berry Street Educational Model (BSEM) and at the core of this model 

is the importance of staff developing their self-care plan. This assists the College in being able to support 

all employees and to model appropriate support structures within the College. 

Self-care is a personal matter. Everyone will be different. It relates to what a person does at work and 

outside of work to look after their holistic wellbeing so they can meet their personal and professional 

commitments. There are different aspects to self-care and some keys areas of a self-care plan typically 

cover: 

Workplace and Professional Self Care 
• Regular supervision or consulting with 

experienced colleague 
• Peer-support network 
• Boundaries between student and staff 
• Professional reading and reflection 
• Professional development and upskilling 
• Be organised with your work commitments 

Physical Self-Care 
• Developing regular sleep routine 
• Maintaining healthy eating 
• Taking designed breaks 
• Going for a walk at work 
• Recreational interests outside of work 
• Using sick leave when required 
• Maintaining a healthy exercise regime  

Psychological Self-Care 
• Keeping a reflective journal 
• Seek and engage in external supervision or 

consult with experienced colleague 
• Engage with non-work hobby 
• Turn off work email and work phone 

outside of work hours 
• Make time for relaxation 
• Make time to engage with friends and 

family 
 
 

Emotional Self Care 
• Developing friendships that are supportive 
• Playing a sport and having connections 
• Going to movies or doing something you enjoy 
• Taking with a friend about how you are going 

with work and life demands 
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Spiritual Self-Care 
• Engage in reflective practices like 

mediation 
• Go on bush walks 
• Practice your faith or religion 
• Do yoga 
• Reflect with a close friend for support  

Relationship Self-Care 
• Prioritise close relationships in your life, e.g. 

partners, family, children 
• Attend the special events of your family and 

friends 
• Arrive to work and leave on time everyday 
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4 Focused Supports (Tier 2) 

4.1 Overview of Focused Supports – Tier 2 
Tier 2 practices and systems provide targeted support for students who are not successful with Tier 1 

supports alone. The focus is on supporting students who are at risk for developing more serious 

problem behaviour before they start. Essentially, the support at this level is more focused than Tier 1 

and less intensive than Tier 3. 

 

Tier 2 supports often involve group interventions with three or more students participating. Specific 

Tier 2 interventions include practices such as social skills groups, self-management, and academic 

supports. Targeted interventions like these, implemented by typical College staff, are likely to 

demonstrate positive effects for most students. 

 

Tier 2 interventions are: 

• Continuously available 

• Accessible within 72 hours of referral 

• Very low effort by teachers 

• Aligned with College-wide expectations. 

• Implemented by all staff in the College, but mainly driven by the Student Services Team. 

• Flexible and based on assessment. 

• Function-based 

• Allocated adequate resources 

• Students selected to participate. 

• Continuously monitored – including between day school and boarding. 

 

4.2 Key Practices of Tier 2 
Tier 2 practices start with a strong Tier 1 foundation. In addition to these Tier 1 practices, key Tier 2 

practices include one or more of the following: 
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4.2.1 Increased Instruction and Practice with Self-Regulation and Social Skills 

Regardless of the intervention, Tier 2 supports include additional instruction for key social, emotional, 

and/or behavioural skills. An important outcome of Tier 2 interventions is when students can regulate 

on their own, when, where and under what conditions particular skills are needed and can successfully 

engage in those skills. Once data indicate a positive response to the intervention, students learn how 

to monitor and manage their own behaviour. 

4.2.2 Increased Adult Supervision 

Tier 2 supports include intensified, active supervision in a positive and proactive manner. For example, 

staff may be asked to move, scan, and interact more frequently with some students, according to their 

needs. This can be accomplished with simple rearrangements across College campus. 

4.2.3 Increased Opportunity for Positive Reinforcement 

Tier 2 supports target expected behaviour by providing positive reinforcement more often. For 

example, students who participate in a Tier 2 Check-in/Check-out intervention engage in feedback 

sessions with their classroom teacher and other adults in the College as many as 5-7 times per day. 

Many students view this positive adult attention as reinforcing and as a result may be more likely to 

continue engaging in expected behaviours. 

4.2.4 Increased Pre-Corrections 

At this level, another key practice to prevent problem behaviours is to anticipate when a student is 

likely to act out and do something to get ahead of it. For example, specifically reminding students of 

classroom expectations. These pre-corrections might be gestures or verbal statements delivered to an 

entire class, a small group of students, or with an individual student. Pre-corrections set students up 

for success by reminding them, prior to any problem, what to do. 

4.2.5 Increased Focus on Possible Function of Problem Behaviour 

It is important to consider why students engage in certain behaviours in order align Tier 2 interventions 

best suited to their needs. Tier 2 supports including understanding  what motivates students to behave 

a certain way so that supports can be developed to help them find alternatives to their unwanted 

behaviour. 
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4.2.6 Increased access to academic supports 

Some students receiving Tier 2 behaviour support may need additional learning enrichment support, 

too. Often challenging behaviour serves the purpose of allowing students to avoid or even escape 

academic tasks that are beyond their skill level. Academic intervention along with behavioural supports 

may be needed to improve student success. 

 

4.3 Teacher Involvement in Tier 2 Interventions  
Teachers and instructional staff have a key role in referring students for Tier 2 interventions. Teachers 

will typically refer to the Student Services Team, often through a Responsible Behaviour Officer (RBO) 

when they have exhausted all their Tier 1 interventions or the student behaviour in unsafe and requires 

additional intervention.  

 

Additional behaviour support occurs around a specific need, issue, student or group of students. This 

support is team based and develops strategies that prevent or minimize the occurrence. Additional 

behaviour support focuses on repetitive actions of students whose behaviours significantly impact on 

teaching and learning. 

 

This team establishes systems and practices for students who require Tier 2 support. Team members 

ensure students receive timely access to interventions, oversee implementation, and regularly use data 

to monitor student progress and evaluate the intervention’s overall outcomes.  

 

Team members, such as RBOs, case managers and co-ordinators will work alongside teachers to 

consider the function of a student’s inappropriate behaviours prior to choosing an intervention. Once 

an intervention is chosen, this will be communicated to key stakeholders by the appointed leader of 

that intervention. In some cases, this may be an RBO or a wellbeing Case Manager. The purpose of the 

leader is to keep the team focused on aligning interventions with what will work best for the student 

and for actively monitoring the students progress. Students who are receiving Tier 2 interventions will 

be routinely discussed in the Student Services daily meetings. 

 

Regardless of the intervention implemented, it is important to collect and monitor data about the 
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student’s performance. The team wrapped around the student will use this data to determine whether 

to continue, modify, fade or move on from a student’s intervention. Assessing how closely to monitor 

Tier 2 supports are implemented as intended (fidelity of implementation) ensures student’s get 

maximum benefit from the inventions as possible. Two key ways that teachers may be involved in the 

assessment of the fidelity of the interventions includes self-assessment and direct observation.  

 

Additional behaviour support includes: 

• Referral to Integrated Case Management (ICMS) 

• Small group interventions  

• Case management of students 

• Contact with parent/carer by the relevant Tier 2 lead 

• Monitoring of student behaviour – behaviour card or attendance card  

• Student contracts 

• Individual Behaviour Management Plan 
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5 Intensive Supports (Tier 3) 

5.1 Overview of Intensive Supports (Tier 3) 
Intensives support can include responses to acute significant behaviours that are prejudicial to the good 

order and management of the College. It can also include students who display chronic inappropriate 

behaviour. Intensive behaviour support includes: 

• Identification through attendance data – particularly if chronic non-attenders 

• Identification through Truancy Data – in school, out of class – Weekly attendance data 

• Referrals to ICMS 

• Referrals from outside agencies including: 

• Child and Youth Mental Health 

• Youth Justice 

• Child Safety  

• Territory Families 

• Transition Support Services/Transition Support Unit 

• Mental health plans through medical practitioners, included Ngak Min Health 

• Incident management through Student Services  

• Re-entry meetings and show cause meetings – conditions around improvements required 

• Suspensions and cancellations options are considered after all other options.  

5.2 Key Features of Intensive Supports  
Tier 3 practices stem from strong foundations in Tier 1 and Tier 2 supports. With both tiers in place, 

students who require Tier 3 supports will have intensive case management. 

 

The foundational systems involved in Tier 3 supports are: 

5.2.1 Multi-disciplinary Team 

Tier 3 care team membership includes a College Executive member, Student Co-ordinator and other 

suitable support staff. Team members should also include staff who actively provide Tier 3 support in 

the College, such as case managers, RBOs, teaching assistants, learning enhancement and student 
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mentors. This provides the care team an input on decisions about interventions they provide to 

students they work with directly. Including College staff from different departments ensures an array 

of perspectives and it is important that communication occurs regularly with the teaching staff who 

work with the student on a regular basis.  

 

5.2.2 Behaviour Support Expertise 

The College’s Tier 3 team must include a member of the Wellbeing Team who has experience providing 

formal behaviour support. This may include a psychologist or occupational therapist. They need to have 

applied behaviour expertise and experience developing multi-team support. 

 

5.2.3 Formal Fidelity and Outcome Data Collection 

Like Tier 2, documenting student outcomes is vital in the team monitoring how the resources allocated 

and the practices adopted impact the student’s outcomes. This data is essential to: 

• Supporting data-based decision making and problem solving 

• Identifying needed adjustments to Tier 3 practices 

• Maximising resources 

• Ensuring all students are supported fully and equitably 

• Evaluating the interventions, supports and strategies overall effectiveness 

• Determining student eligibility for additional resources 

• Evaluating individual education programs  

Assessing how closely Tier 3 supports are implemented as intended (fidelity of implementation) ensures 

student outcomes can be attributed to the interventions provided. 

5.3 Key Practices of Tier 3 
Tier 3 practices start with strong Tier 1 and Tier 2 foundations. In addition to these practices, the key 

practices involved in Tier 3 supports are: 
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5.3.1 Function-based assessments 

Functional behaviour assessment (FBA) is the formal process for ensuring a student’s plan centres on 

why a student behaves the way they do. FBA allows teams to identify which interventions are most 

likely to be useful for an individual student. Plans resulting from a formal FBA process will include 

strategies for: 

 

• Preventing unwanted behaviour 

• Teaching appropriate behaviour 

• Positively reinforcing appropriate behaviour 

• Reducing rewards for unwanted behaviour 

• Ensuring student safety 

 

5.3.2 Wraparound supports 

Wraparound supports involve working with students and the adults invested in their success to identify 

how a student’s natural support systems, strengths, and needs can work together to improve their 

outcomes.  

 

The Wraparound plan (team around the learner) typically includes both formal, research-based services 

and informal supports provided by friends, family, and other people drawn from the student's social 

networks.  

 

5.3.3 Cultural and Contextual Fit 

With every practice, the student's and the College’s culture and context must be considered. Each of 

these element influences and adds value to the student’s Tier 2 interventions: 

• Community connections and family connections 

• Personal characteristics such as strengths, interests and cultural practices  

• Learning histories such as family, social routines, customs, and experiences 

• Language such as dialect and vocabulary  
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5.4 Teacher Involvement in Tier 3 Interventions  
Teachers and instructional staff have a key role in understanding the strategies and supports in place 

and working with key support staff in the implementation of those strategies and supports within their 

classroom. This may require the adjustment of teaching practices, increased number of adults in the 

classroom supporting a student, accepting that some Tier 3 interventions may reduce a student’s ability 

to be in all classes (e.g. reduced timetable, flexible timetable). 

 

It is likely that students who are receiving Tier 3 interventions will have specific plans in place and this 

will require teachers to actively be monitoring these plans and maintaining their familiarity with these 

plans.  

 

Additional supports are typically provided to Tier 3 students, including different incentive and reward 

structures, so it is important that teachers and instructional staff make these adjustments in their 

classrooms consistent with the plan for each student.  

 

At all times, teachers and instructional staff have a responsibility to seek guidance from specialist staff 

working with Tier 3 students and should consult with these staff. Similarly, teaching and instructional 

staff must be included in the development of the plan and involved in exploring the impact of those 

plans on their teaching.  

 

The success of care team meetings involved all relevant stakeholders being available and actively 

engaging in the care team meetings. Some of these meetings may be before school, lunch and after 

school. Given instructional staff involvement, all staff have a reduced teaching and duties load to reflect 

the time given to these meetings.  
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6 Emergency Responses or Critical Incidents  

6.1 Outline of an Emergency Response 
It is important that all staff have a consistent understanding of how to respond to emergency situations 

or critical incidents involving severe problem behaviour. This consistency ensures that appropriate 

actions are taken to ensure that both the students and the staff are kept safe. 

An emergency situation or critical incident is defined as an occurrence that is sudden, urgent, and 

usually unexpected, or an occasion requiring immediate action. Severe problem behaviour is defined 

as behaviour of such intensity, frequency, or duration that the physical safety of the student or others 

is likely to be placed in serious jeopardy. 

6.2 Roles and Responsibilities in an Emergency Situation  
1. Reporter  

• Report it and get help – ideally via 
#156 

• Monitor the situation 
• Get others out of the way 
• Take note of what happened 
• Write a statement as soon as you can 

and place it in Sentral.  
• Submit incident to Student Service or 

Executive  
 

• Helper  

• Try to defuse the situation 
• Stay close to the student – but not in harm’s way 
• If they student has a potential weapon, do your 

best to remove the object 
• Ask for help if needed 
• Restrain only if necessary – Support for the helper 
• Stay close and monitor the situation 
• Look for potential weapons in the environment 
• Check in with helper – and take over if needed – 

particularly is looking tired and stressed 
• Write a statement as soon as you can and place it 

in Sentral.  
• Support for the Helper 

• Stay close and monitor the 
situation 

• Look for potential weapons in the 
environment 

• Check in with helper – and take 
over if needed – particularly is 
looking tired and stressed. 

• Write a statement as soon as you 
can and place it in Sentral.  
 

2. Bystander 

• Move all other students along – send them back to 
class or to a safe area 

• Prevent others from joining in and getting too close 
to the distressed student or situation 

• Comfort other students if distressed by the events 
• Keep others safe until it is all clear, this might mean 

supervising them until the all clear is given 
• Write a statement if you witnessed the event and 

place it in Sentral.  
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6.3 De-escalating an Emergency Situation  
Steps To De-escalate an Emergency Situation 

1. De-escalate the 
Behaviour 

• Use a calm measured voice 
• Keep words to a minimum, reassure them they are safe and give 

instructions on what to do 
• Keep a safe distance from the student – but stay close 
• Avoid touching or grabbing the student 
• Relaxed and open body language  
• Do not threaten student with a consequence 

2. Maintain 
calmness, 

respect and 
detachment 

• Model the behaviour you want students to adopt 
• Stay calm and in control 
• Use a serious and measured tone 
• Choose language carefully 
• Be matter of fact and avoid responding emotionally 

3. Approach the 
student in a 

non-
threatening 

manner 

• Move slowly and deliberately toward the problem situation 
• Speak privately 
• Speak calmly and respectfully 
• Keep a reasonable distance 
• Establish eye level position 
• Be brief 
• Stay with the agenda 
• Acknowledge cooperation 
• Withdraw if the situation escalates and you are in danger 

4. Follow Through • If the student starts displaying the appropriate behaviours briefly 
acknowledge their choice 

• Re-direct attention back to what you want to see 
• If appropriate remind them on the Djarragun Way – staying safe 

5. Debrief • Help the student to identify the sequence of events that lead to the 
unacceptable behaviour 

• Use this opportunity to get a statement from the student of the their 
recollection of the events 

• Map out story and pinpoint decision-making moments 
• Evaluate the decisions made 
• Identify acceptable decision options for the future 
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6.4 Physical Intervention  
Staff may make legitimate use of physical intervention if all non-physical interventions have been 

exhausted and a student is: 

• Physically assaulting another student or staff member 

• Posing an immediate danger to him/herself 

Appropriate physical intervention must be balanced with the staff member’s duty of care to protect 

students and staff from foreseeable risks of injury. The use of physical intervention is only considered 

appropriate when the immediate safety of others is threatened, and the strategy is used to prevent 

injury and there are no other options.  

Physical intervention can involve blocking a student’s path, shepherding a student using hands and 

physical proximity, removing potentially dangerous objects and, in extreme situations, restraining a 

student.  

Physical intervention cannot be used as 

• A form of punishment 

• When a less severe response can effectively resolve the situation 

 Physical intervention is not to be used as a response to 

• Property destruction 

• School disruption 

• Refusal to comply 

• Verbal threats 

• Leaving the classroom or school – unless student safety is threatened 

Any physical interventions made must: 

• Be reasonable in the particular circumstances 
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• Be in proportion to the circumstance of the incident 

• Always be in the minimum force needed to achieve the desired results 

• Take into account the age, stature, disability, understanding and gender of the student 

General Standards Around Restraint: 

• Don’t do it unless you are competent, confident and have specific training, that is, TCI 

training.  

• Stay behind the student (never between two or more students) 

• Bear hug the student to immobilize their arms 

• Keep your centre of gravity low 

• Keep your stance wide 

• Let them go as soon as possible  

6.5 Record Keeping 
Each incident involving the use of physical intervention must be formally documented. A staff 

statement must be written and submitted to the College Principal. A Sentral incident entry must be 

made under the student’s name. 
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7 Consequences for Inappropriate Behaviour  

 

Djarragun College is committed to preventing inappropriate student behaviour by teaching and 

reinforcing expected behaviours on an ongoing basis. When inappropriate behaviours occur, students 

experience predictable consequences. The College seeks to ensure that responses to inappropriate 

behaviour are consistent and proportionate to the nature of the behaviour. 

When inappropriate behaviour occurs, the staff member needs to determine if it is a minor or major 

behaviour. 

Consequences must be seen to be on a continuum from least intrusive to more severe. Professional 

judgment must be used to determine what consequences will be used when. Minor behaviours are 

dealt with by the staff member at the time it happens. Consideration must be made around recording 

minor behaviours into Sentral. 

Major behaviours are referred to a Middle leader, Student Services or if severe to the Deputy Principal 

– Students. A record must be made in Sentral. 

If a student is being case managed, the case manager must be alerted to any incidents. 

The College has developed a comprehensive matrix to guide staff in correctly coding all positive, 

negative and neutral behaviour incidents.   Generally  

7.1 Minor Behaviour  
Minor behaviours are those that: 

• Are minor breaches of the Djarragun Way 

• Do not seriously harm others or cause the teacher to suspect that the student may 

be harmed 

• Do not violate the rights of others in any other serious way 

• Are not part of a pattern of problem behaviour 
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• Do not require involvement of Student Services team or the executive team  

There are some suggested strategies on how to manage minor behaviours. 

7.1.1 Lunchtime Detentions 

Teachers are encouraged to run their own detention system for minor indiscretions within the 

classrooms. It’s a great opportunity for the students to see the teacher following through with a 

consequence for the indiscretion and builds trust and confidence in the teacher’s classroom 

management plan. 

Students are not be given longer than a 20-minute detention on any given day.  

Detentions can only be given in the second half of lunch, that is, the last 20 minutes of the 40-minute 

lunch break. This is to enable students to eat their lunch in the first half. Students cannot be given a 

detention for the whole of a break because they must be allowed time to eat, get a drink and go to the 

toilet.  

Teachers are responsible for logging their own detentions in Sentral. This will become an important 

step if the teacher then wants to refer the student for an after-school detention. Without clear evidence 

of the teacher first giving a series of detentions, an after-school detention is unlikely to be given.  

The teacher who placed the student on detention is expected to attend the detention and to resolve 

the issue with the student. Lunch detention is not to be seen as a punishment. It is an opportunity 

removed from the physical and emotional environment of the classroom where the teacher and 

student can talk about the issue.  

Lunch detentions are a means of solving minor problems before they escalate. Non-attendance of 

failure to be compliant during lunch detention will usually result in additional detentions or an increase 

in severity to an after-school detention. This is to be discussed with Student Services.  

The competition of the lunch detention must be noted on Sentral as the follow up completed by the 

teacher.  

All lunchtime detentions should be completed within 48 hours of the incident.  
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7.1.2 After School Detentions (ASD) 

After school detentions will operate on a Monday afternoon from 3:10pm to 5:00pm.  

The ASD is seen as a Student Services and Middle Leader level consequence. Only Middle Leaders and 

above may place a student on an ASD. 

The person placing the student on the ASD is responsible for: 

• Contacting the parents and ensuring the student is free to give to attend the after-

school detention 

• Contacting the receptionist at least 48 hours in advance to arrange for the student to 

be taken home if that is required.  

• Contacting the parents to discuss and record the College’s planned and followed up 

behaviour support. 

• Checking Sentral to see if the student has attended the detention and any follow up 

if required.  

The Responsible Behaviour Officer (RBO) who supervises the ASD is responsible for: 

• Collecting the ASD list from Sentral 

• Marking students as present or absent 

• Giving the students a suitable task, such as picking up rubbish, graffiti removal etc. 

• Noting any problems on the Sentral List and tag the relevant staff member for follow 

up 

• Returning the sheet to the Student Co-ordinator.  

Attendance at the ASD is followed up by the referring staff member.  

Failure to attend an ASD without a reasonable excuse may result in further consequences. This may 

include referral to a member of the Executive team.  

The ASD, applied as close as possible to the day of the breach, allows the College to provide timely 

support to the student to assist the student achieve desired behaviour and to help the student catch 

up on any work missed as a result of the inappropriate behaviour. Students who complete community 

service repay the College community for violations against the community standards.  
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7.2 Major Behaviour  
Major behaviours are those that: 

• Significantly violate the rights of others 

• Put others / self at risk of harm 

• Require the involvement of the executive team 

Major behaviours result in the immediate referral to Student Services and Executive because of their 

seriousness. When a major behaviour occurs staff need to calm state the problem and remind the 

student of expected behaviour. If able to direct the student to the Student Services Hub and let 

someone from the Student Services Team know the problem. A statement from the teacher needs to 

be entered into Sentral. 

The College has a direct access number to the Student Services Hub. The number internally is 156.  

The premise is that staff members are responsible for issuing consequences for minor behaviour   

7.3 Suspensions and Cancellations  
Members of the executive team make the decisions around suspensions and cancelations. A process of 

determining major consequences is followed in which the incident is documented, statements are 

gathered, previous data on the student is considered, living arrangements of the student investigated 

and the seriousness of the incident weighed up with similar incidents. 

If the consequence is a suspension, parents are notified by the Deputy Principal - Students, emails sent 

to relevant staff and a re-entry or show cause meeting is arranged. If the student is a boarding student, 

arrangements are made to supervise the student off the school site. 

If the consequence is a cancelation of enrolment, the College Principal notifies the family. If the student 

is a boarding student arrangements are made to send the student home. 
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8 Conclusion  

 

8.1 Concluding Remarks  
The success of managing inappropriate student behaviour is a whole school focus and takes the 

determination of all College staff to uphold and support our students.   

It is impossible to produce an exhaustive manual to cover the diversity of behaviours that can be 

displayed by students and the various tools, strategies and tips that can be used to deal with 

inappropriate behaviour. However, it is important that all College staff are invested in finding ways to 

support students develop more consistent and appropriate behaviours as they mature.  

The quality of the relationship between a student and staff member must be high for any success to 

occur in using that relationship to coach, mentor and guide the student. Similarly, the relationship and 

professional trust between staff members is just as important.  

Together, we can achieve great things.



 


